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Abstract 
While the number of universities was limited to 21 in 1981, by 1992, 21 state and 2 foundation universities were added to this 
number, and 18 new foundation universities were established between 1994 and 1998. Establishment of as much as 41 new 
universities in 1990s indicates that a ‘boom’ in number of universities was experienced for the first time and this triggered the 
process which shaped the universities. Today this number reached to 139 universities (94 state, 45 foundation). In this study, the 
rapid quantitative development in the number of universities and students in Turkish higher education and proliferation of 
universities in the country in the 1990s which took over the 1981 university reform is analyzed. Difficulties of public and private 
sector in keeping up with quantitative increase of students and institutions constitute the background of this. Moreover, despite 
the number of institutions and students being tripled between 1982 and 1996, the resources allocated to higher education in the 
same period increased only by 15-20%. Universities which faced resource problems have difficulties in fulfilling their needs and 
this becomes more evident with the problems of the new universities. 
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1. Introduction 
Turkey has transformed the social dynamism in industrialized countries and the change accompanied by it to the 
university education system after 1980s. We can evaluate the changes in this respect under five different 
dimensions. First is the improvement of the relationship between colleges and industry which started in 1986. 
Second is the support of NGOs in establishing private universities together with state universities. Third is the step 
taken in order to change the elementary school period from five years to eight years. Fourth is the planning of 
changing high schools from three years to four years. And fifth is the direct entry for vocational school graduates to 
colleges without entrance to the central examination (Aypay, 2003). We can argue that these five elements are 
results of vocational and technical schools being besieged by central bureaucracy (ùimúek & YÕldÕrÕm, 2000). 
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Therefore this mobility indicates that nowadays academic career ways are deviated from the traditional line. Thus, 
vocational expertise establishes itself a basis in its enlargement from education to research area and teaching nature 
of expertise experiences a change (Soyúekerci, 2007). In the traditional sense, the purpose of the universities is to 
meet the scientific life with the dynamics of social life and respond to facts and problems of daily life with social 
and intellectual consciousness. All these are triggered with the rapid increase in university numbers and transform 
the career phase of academic staff and their “educationist” identity (Okyay, 2007). 
2. Aim 
This study focuses on the problem of training instructors and career opportunities caused by the rapid increase in 
the number of universities and students in 1990s which was initiated by 1981 Higher education reform and was 
limited in the beginning. The research is based on the argument that the relationship between these two periods is 
“problematic” and bases the environment around the focus interest on the ‘boom’ which caused a rapid increase in 
the number of universities and students in 1990s. 
3. Problematic 
While the number of universities was limited to 21 in 1981 (Okyay, 2007), by 1992, 21 state and 2 foundation 
universities were added to this number (Dündar ve Lewis, 1999), and 18 new foundation universities were 
established between 1994 and 1998. Establishment of a total of 41 universities in 1990s indicates that a ‘boom’ in 
the number of universities is experienced (Aytaç, 2001) and it is found that this feeds a process which reshapes the 
universities (Arslan, 2005). By 31 December 2009, there are 139 universities (94 state 45 foundation) and this 
number is thought to be increasing every year. It is observed in the reports “Higher Education in Turkey and the 
World, Science and Technology” issued by TÜSøAD in 1994 and 1995 that it is an intensifier of a process based on 
the increase in the number of universities.  
4. The Republican period and higher education reform in Turkey: a historical look  
First period of university reform in the Western sense has started in 1863 by Darülfünun (Erdo÷an, 2004). Istanbul 
Darülfünun was closed on 1933 on the grounds that the University reform has transformed into a closed and isolated 
approach (Official Gazette, law no.1416). It is interesting that the recommendations of Swiss Professor Malche who 
came to Turkey in 1932 contributed to the law numbered 2252 which shut down Darülfünun and established 
Istanbul University (Stratejik Plan, 2008; Okyay, 2007;Ergin, 1977; Sargut, 2009). With the law numbered 2291 
which was ratified the same year, Higher Agriculture Institute which formed the basis of the university to be 
established in Ankara was established (Okyay, 2007).  
Until the date mentioned above, instructors in universities and other higher education institutions were educated 
with a master-apprentice relationship. This is an important detail. Moreover, master degree was not very well known 
in this period. Those who completed their postgraduate education were given doctorate degrees, and since those who 
were admitted to this education were limited, in 1950s steps were taken in order to prepare doctorate regulations and 
institutionalize postgraduate education under different titles (ArÕcÕ, 1997). However, no published research was 
found which indicated on which pre-1981 date master and doctorate studies started and what the numbers of those 
who were registered to and graduated from postgraduate education (Benligiray, 2009). 
Opening new universities after 1955 (such as the universities of KATÜ, ODTÜ, Atatürk, Ege, Dicle, Hacettepe), 
and adopting planned development policies with 1961 constitution, and application of First Five-Year Development 
plan in 1963 have been important steps taken in higher education. The Scientific and Technological Research 
Council of Turkey (TÜBøTAK) was established and equipped with the function to support, encourage, organize and 
coordinate basic and applied researches (Karakütük, 2001). In this context, in 1933 reform individuals, in 1946 
reform councils, in 1981 reform Higher Education Council and people in the university are effective and weigh in 
the administration. Therefore the higher education reform in 1981 is an attempt to organize Turkish higher education 
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5. Basic parameters 
     Powerful social demand created by socio-economic and socio-political development in the beginning of 1990s 
reflected in a quantitative increase of universities in Turkish Higher Education System. Especially “in 1990s, 
intensive attempts in institutionalization of education faculties in Turkey were experienced and eight education 
faculties in the academic year 2005-2006 was managed by faculty members” (Aypay & KalaycÕ, 2008). However, 
the most impressive indicator was experienced in the academic year 2007-2008 and rectors with medicine 
background within all state universities had the rate of 49,4% (Soyúekerci & Erturgut, 2009). The mentioned period 
actually makes the universities face with the risk of monopolization of rectors with medicine background in the top 
management of the universities. On the other hand, higher education reform in 1981 was initiated by making laws 
by governments and socio-political influences. In this purpose, the “Law of Higher Education” numbered 2547 
became a law with the draft prepared in November 1981 (Okyay, 2007). First step taken in this matter was 
expressed by the YÖK president of the time on 21 December 1981 as follows: “It is out of question that the 
governments not to interfere in the management of universities. Because the owner of the universities is the society 
and the representative of the society is the state and the elected government” (Do÷ramacÕ, 2000). However, while 
the number of universities was 8 in 1970, it reached 28 by 1992 and they have become a socio-political element by 
time. Thus, the number of students which reached 460.000 from 160.000 between 1981 and 1991 allowed 
establishing new campuses in several towns of Turkey (YOK, 1991). An unprecedented increase was experienced 
since 1992 and total number of universities increased to 54 in 1999. Basic parameters given below which became an 
extension of 1981 reform have a conveying effect to 1990s. Thus, the distressful process in training of academic 
personnel and the career phase can be associated with 6 basic parameters (Dündar&Lewis, 1999). 
5.1. Increase in existing institutions  
When the 1981 reform started, capacity of all universities was increased in an average of 16% in 1983-84 and 
24% in 1984-85 (Kaptan, 1986).  This caused another problem in terms of increase in academic staffs of 
universities. In this matter, the principle of determining rector candidates by election by all academic staff coming 
into force with the law numbered 3826 on 7 July 1992 is seen as a change which reduced only to organ elections and 
created factions in universities. Thus, the differences between the administrative understandings of YÖK in the first 
period and the beginning of 1990s can be observed. 
5.2. Establishment of new universities 
In 1982, number of universities reached from 19 to 27, and in 1989 to 29. However, the movement called “new 
wave” occurred in 1992. This, as previously mentioned, can be considered as a ‘boom’ in the number of universities. 
In 1992, 21 new state universities and 2 private universities were established. Thus, this new wave movement 
accelerated the process of establishing new foundation universities in the coming years. Today, the number of 
universities reached to 135 with 94 state and 45 foundation universities. Other than the lack of adequate number of 
qualified instructors faced by many universities established in 1990s, basic infrastructure problems concerning for 
instance administrative personnel, library and laboratories also indicate a serious problem (ùenses, 2005).    
5.3. Relationship between enlargement of two-year colleges/vocational colleges and increase in their number of 
students and scientific research  
Vocational colleges which are two-year associate programs were integrated into existing universities and were 
thought as alternatives to the development of higher education. For instance, number of two-year vocational and 
technical schools has reached to 105 in academic year 1992-93, while it was 49 in academic year 1981-82. Similar 
process was also reflected to number of students and the number of students which was 6339 in the said period 
reached to a dramatic amount of 63.317, with nearly ten times of increase (Dündar&Lewis, 1999). However, high 
number of students per instructors creates problems in scientific studies (Soyúekerci, 2007). Number of students per 
instructors in 1999-2000 academic year is 42. This number is lower than 15 in Germany, Japan, USA and Britain 
(YÕldÕran, 2002). It should be stressed that as the number of students per instructor decreases, the number of 
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academic studies increases. In the academic year 2006-2007, there were 628 faculties in Turkey. In the academic 
year 2008-2009, number of Vocational Colleges in Turkey is 567.  
5.4. Creation of distance education and evening programs 
In 1992-1993 academic year, programs named as “dual” or “evening” were started in some universities and 
17.000 students were added to these programs with university examinations (DPT, 1993). This was called 
“secondary education” by time. The basic purpose of such a demand was to collect payments of fees from students 
(YOK, 1993). This application which previously started in state universities was also proliferated to foundation 
universities by time. The effect created by the reasons of the application called secondary education is still unknown 
and discussed in the education system of Turkey.  
5.5. Development of distance in higher education 
This application which was called “open” or “distance” education became prominent with the purpose of working 
while being educated in some developed cities in Turkey. First and most important structure as Open Faculty was 
developed in Eskiúehir within Anadolu University. In 1982, education applications on TV and video started as the 
Open Education Faculty within Anadolu University. This application which still continues with stability is a 
noteworthy gain. It is predicted that this system which had less than 10% increase in 1982 and more than 30% in 
1992 will continue its stabile line. It is a significant indicator about this matter that in the year 2006-2007 academic 
year, four-year programs had  937.317, two-year programs had 482.208 and open education programs had 845.411 
registered students (YOK, 2006). This number indicates that open education programs are primary elements in the 
field of education.      
5.6. Establishment of foundation universities 
It has been found that the inadequacy of public sector in fulfilling the higher education demands of increasing 
population and transfer of this service to private sector brings along some problems (SargÕn, 2007). In the 1991-
1992 academic year, less than 1% of all university students in Turkey were educated in private educations. In the 
mentioned period, the side effect of this was assessed discouragingly by public authorities, and became a target of 
political aims. First foundation university was established in 1984 (TÜSøAD, 2008), and displayed a simple and 
modest experience in Turkish higher education. Persuasions were made especially towards employers in this matter 
in the first years of YOK and prominent employers of Turkey SakÕp SabancÕ and Vehbi Koç were encouraged 
(KÕraç, 1995). “Third Sector Foundation of Turkey” was established in 1993 and Prof. Dr. øhsan Do÷ramacÕ became 
the chairman of the board of trustees of the foundation, and Vehbi Koç and SakÕp SabancÕ became deputy presidents 
(Okyay, 2007). Since this development became a basis for establishment of new foundation universities, 8 new 
foundation universities were established between 1992 and 1999. The concept “board of trustees” was introduced to 
Turkish universities terminology for the first time with Law of ODTÜ. In 1981 university reform, this model was 
defined as the model of Anglo-Saxon system applied in the USA. It should be stressed that this model was first 
applied in Turkey within Robert College which was established in 1863; however ODTÜ model was the first 
application in a state university (Ertu÷, 1996: 248-249). In the year 2003, 24 foundation universities existed within 
77 universities, and their share in total registrations was as low as 5,7% in the year 2005. In the year 2007, the ratio 
of foundation universities to state universities reached to 30,85% (TÜSøAD, 2008). Although the number of students 
in foundation universities is still low compared to the number in all universities, it is predicted that it will gain a 
momentum inciting the future processes with concepts such as market efficiency and entrepreneur university 
(TÜSøAD, 1994; 1995). 
6. Conclusion 
The higher education system in Turkey is still in trouble despite developments in the system. Especially public 
and private sector have to adapt to the increase in the number of students and institutions. Despite the tripling 
number of institutions and students between 1982 and 1996, the resources allocated to higher education in this 
period increased only by 15-20 % (Kaptan, 1986; Dündar&Lewis, 1999). Therefore, the needs of the universities 
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which face lack of resources cannot be fulfilled, and qualitative character of the academic staff of new universities is 
questionable. The problem created by the relationship between the increasing number of universities and students 
and scientific research brings along the problems in terms of conducting qualified research. Basic parameters 
concerning this matter are: establishing new institutions within universities, establishing new universities in 
connection with this, decrease in qualified research in the academic staff with the expansion of Vocational Colleges, 
introduction of distance education and evening programs, increasing distance in high education, and establishment 
of foundation universities. While the first three of six stressed parameters create problems, the other three 
parameters have to be deepened for new researches in the future. In conclusion, all these developments and changes 
are some of the reasons of the problems in academic staff training, and they also signal the formal and contextual 
change in academic career. 
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